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Today, the most widely accepted definition of global learning is Hervey’s (1976).  He addresses five dimensions: perspective consciousness, state-of-the-planet awareness, cross-cultural awareness, knowledge of global dynamics, and awareness of human choices.  Over time, the assessment of global learning has been questioned.   Have colleges and universities made global learning a priority?  What proof is there that colleges and universities are graduating globally competent individuals?  These are questions that are being asked since a 2006 survey showed that 30 percent of institutions had assessed the progress and impact of global learning attempts (Dietrich & Olson, 2010).  With the growing focus on global learning, it is imperative that a method for assessing global learning be established.
Why is Assessment Hard?

Assessment involves people on many different levels.  Assessments have to be developed, administered, completed, and reviewed.  Good assessments have many steps (Dietrich & Olson, 2010). It requires a different mindset- not what is the college/university doing to promote global learning, but what are the students actually learning (Cooper & Nui, 2010)?  There is even a bigger question that needs to be answered before assessments can be developed.  “What is the final goal of the international learning experience” (Cooper & Nui, 2010, p. 160)?  With so many questions, it becomes hard to find people willing to define the answers.

Assessment needs to show what the students have learned.  While there is a time and place for reflection, it rarely shows the knowledge that has been gained.  Reflection shows what the student think was learned, while direct measures, such as tests or performances, require demonstration of knowledge (Dietrich & Olson, 2010).  Direct assessments take time to develop and evaluate, which is one reason why good assessments are hard to create.
Moving Toward Assessment

Lessons Learned, a funded grant program, set out to “review project goals and implementation” (Dietrich & Olson, 2010, p. 147).  In 2003, Lessons Learned came up with several questions on which to focus.  The definition of global learning caused the most confusion.  The 2003 Global Learning for All project asked colleges and universities to define their own international learning outcomes and share the outcomes for others to modify (Dietrich & Olson, 2010).  While the definitions would still vary, the learning outcomes would still be based on the same foundation.  This allows the assessment’s purpose to be clear and the outcome to be valid (Cooper & Nui, 2010).

For the Lessons Learned project, the American Council on Education wanted to measure the knowledge, attitude, and skills of a global learner.  The ACE wanted an authentic assessment, so only a few outcomes across the three categories were assessed during the project (Dietrich & Olson, 2010).  The project was implemented at six institutions.  The team decided that a graduating student:

• Understands his or her culture within a global and comparative context (that is, the student recognizes that his or her culture is one of many diverse cultures and that alternate perceptions and behaviors may be

based in cultural differences).

• Demonstrates knowledge of global issues, processes, trends, and systems (that is, economic and political interdependency among nations, environmental–cultural interaction, global governance bodies, and

nongovernmental organizations).

• Demonstrates knowledge of other cultures (including beliefs, values, perspectives, practices, and products).

• Uses knowledge, diverse cultural frames of reference, and alternate perspectives to think critically and solve problems.

• Communicates and connects with people in other language communities in a range of settings for a variety of purposes, developing skills in each of the four modalities: speaking (productive), listening (receptive), reading (receptive), and writing (productive).

• Uses foreign language skills and/or knowledge of other cultures to extend his or her access to information, experiences, and understanding.

• Appreciates the language, art, religion, philosophy, and material culture of different cultures.

• Accepts cultural differences and tolerates cultural ambiguity.

• Demonstrates an ongoing willingness to seek out international or intercultural opportunities. (Dietrich & Olson, 2010, p. 148)
With the definition in hand, the project could move forward.  This is a good base to start, though the definition will continue to evolve in the future.  All of these are good qualities of a global citizen.  Most of these are measureable goals and are able to be assessed.  However, appreciation and acceptance are hard to qualify as measureable.  While they are a part of a global citizen, even in an ePortfolio format quantifying those characteristics does not seem feasible.
Student Survey and ePortfolio

The Lessons Learned Project centered on making assessment tools, applying them, and using the outcomes to make improvements. The student survey and ePortfolio were developed and implemented at six colleges and universities.  The electronic portfolio is a collection of the student’s materials from different courses and educational experiences (Dietrich & Olson, 2010). The material is selected by the student, giving the student a true feeling of ownership.  It also allows the student to choose what represents his/her learning best.  The survey was designed to go along with the ePortfolio.  It asks questions about the works presented in the ePortfolio, student demographics, and learning experiences.  The answers to the survey questions are used to analyze how certain demographics or experiences shape global learning (Dietrich & Olson, 2010).   The survey allows connections to be made between certain demographics and level of global awareness.  

These assessments were selected for several reasons.  The survey allows different factors to be considered: race, SES, etc. The results of the survey lend themselves to better understanding of the portfolio.  This permits connections to be made between learning experiences and students’ previous inclinations about global awareness.  The connectedness, or lack thereof, can inspire changes in course curriculum or approaches (Cooper & Nui, 2010).
Michigan State University implemented a Beliefs, Event, and Value Inventory as the quantitative project.  The combination of the ePortfolio and the BEVI was used to evaluate the effectiveness of a mixed methods approach, decide how to make enrichment decisions, and discover preexisting conditions that influence the learning.  MSU determined that a mixed methods approach was the best way of assessment because how prior experiences shape individuals (Cooper & Nui, 2010).  Gathering information about how previous experiences shape global learning can influence curriculum and how it is taught.  Each student has unique experiences that shape that individual, and discovering how these experiences help or hurt learning is a great tool to have.
Results

Based on survey answers, Portland State University found a link between studying abroad and global learning.  Bilingual speakers outperformed monolingual native English speakers in the knowledge and skills of foreign language areas.  Monolingual native English speakers performed better thinking critically, including recognizing personal bias (Carter, Latz, Thornton, 2010).  Michigan State University also found a correlation between acquiring foreign language skills and attitude toward differing cultures (Cooper & Nui, 2010).  It seems obvious that bilingual students will usually have more knowledge and skills of foreign language due to the acquisition of language- whether from family or through a course.  The learning of a language typically includes studies of the culture through exposure in a family setting or through the language course itself.  

PSU also discovered that students not majoring in international studies scored higher in the attitude category than international majors (Carter, Latz, Thornton, 2010).  These are interesting findings and allow curriculum changes to occur so weaknesses are addressed.  This could simply be because international studies courses lend themselves to focus more on the knowledge and skills of global learning rather than the attitude.  Other majors may focus on the attitude toward global learning since we work in such a diverse world.  Since non-international majors do not seem to be directly impacted by other cultures, knowledge and skills are not the focus.
Conclusion


Assessing global learning is incredibly difficult.  The assessments presented, survey and ePortfolio, are well thought out tools for evaluating global learning.  Surveys allow connections to be made, and portfolios can show growth.  However, grading portfolios is subjective and time consuming. Michigan State University had a committee of three graduate students trained to evaluate the ePortfolios based on a rubric (Cooper & Nui, 2010).  After reviewing the artifacts individually, they reviewed them together to see any discrepancies, which were vast.  One person is more lenient than another.  One person might be bias towards a certain student.  Another might infer things based on knowledge of the student, even if the learning is not demonstrated in the artifacts.  With time, all reviewers can meet in the middle.  How much time and effort teachers are willing to put into the assessment of global learning will determine how effective and accurate the assessment is.  
Time spent teaching and re-teaching, guidance, a clear, specific rubric, and time training the evaluators will ultimately be what is needed to make surveys with ePortfolios successful.  The BEVI, developed by MSU, seems to be a preferable way because it goes deeper than demographics and looks at an individual’s experiences.  Each person has unique life experiences that shape knowledge, attitude, and skill.  The BEVI combined with the ePortfolio is a great start at assessing global learning.  
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